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Abstract

The aim of the present study is to investigate the degree of improvement in the writing of
written narrative texts of students, with and without learning difficulties, after teaching the
structural and linguistic elements of narrative that constitute the two levels of narrative, the
macro- and micro-structure, respectively. 18 students of the third grade of a public primary
school in Attica participated in the survey. Of the 18 students in the sample, 7 had a learning
disorder or learning difficulties. The evaluation of the research subjects was conducted both
before (pre-test) and after (post-test) the implementation of the educational intervention
programme in order to determine its effectiveness. A variety of teaching methods and
techniques and enriched multisensory materials were used to support the educational needs of
all students. The evaluation of the produced narrative, initial and final, was based on the
examination and co-evaluation of the structural and linguistic elements required for a
coherently structured narrative. After the educational intervention, a comparison of pre-test
and post-test results was conducted, which showed that all students, with and without
learning difficulties, improved significantly in the production of narrative texts.
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Introduction

Narration is the presentation of one or a series of events in oral or written speech so
that their causal relationship and their temporal development can be seen (Matsangouras,
2004; Parisis & Parisis, 2003). Narratives may refer to a fictional story or a personal
experience (Westerveld, Gillon & Moran, 2008). Children's oral storytelling ability develops
between the ages of 2-5 years (Stadler & Ward, 2005) and is part of their language
development. It is associated with the assessment of language skills(Lever & Senechal,
2011), cognitive and emotional development (Riley & Burrell, 2007), communication skills
(Spencer & Slocum, 2010) and is a predictor of later academic achievement, literacy, and
reading mastery (Babayigit, Roulstone& Wren, 2021; Brown, Garzarek& Donegan, 2014;
Kendeou et al, 2008) and the production of written language (Hegsted, 2013).

Children's oral narrative ability at age 2 years is related to the reporting of an event,
mainly a personal experience. At age 4 years, narratives may refer to more than 2 events but
often without chronological order, while at age 5 years, chronological order is used but the
narrative is interrupted, usually at the climax (Kanellou et. al., 2016). At age 5-6 years,
children may produce complete stories, complete episodes, each of which includes the initial
event, the action plan and the outcome of the action (Rali & Sidiropoulou, 2011). The
development of cognitive processes, executive functions, skills of understanding the thoughts
and feelings of others (theory of mind), speech and language contributes to the improvement
of narrative skills (Jannsen et al., 2020). Narrative discourse can be seen as a bridge between
spoken and written language (Hegsted, 2013). The cultivation of oral storytelling influences
the development of skills in the production of written narrative texts (Gillam et al., 2023).

In the early 1970s, David Rumelhart first introduced the teaching of story grammar,
which is the draft for the structure of narrative texts to enhance story comprehension
(Bogaerds-Hazenberg, Evers-Vermeul& van den Bergh, 2021). An adaptation of Rumelhart's
grammar also constitutes Stein & Glenn's (1979) scheme according to which each story
consists of a setting and at least one episode. The setting introduces the main characters and
describes the social, physical or social context of the story. The episode consists of the
following structural elements: the initiating event (some random external event or action of
the character that causes his reaction or change in his physiological state), the internal
response (character's feelings, desires, thoughts), the internal plan (character's subgoals and
knowledge of the situation), the attempt (character's actions), the direct consequence
(achievement or non-achievement of the goal) and the reaction (character's feelings, thoughts
or actions after the goal has been achieved).

The grammar of stories is also the basis of the model proposed by Thorndyke (1977)
which includes context, theme, plot and resolution. Context refers to the characters, place and
time; theme refers to the main goal of the main character; plot refers to the episodes, the
action of the characters and the results of the action; and resolution refers to the achievement
of the goal. In the work of Kintsch, Mandel and Kozminsky (1977), we distinguish, as
elements of structural analysis, the main character of the story, minor characters and
episodes, which are distinguished for their coherence, their internal structure that includes the
triptych: goal, obstacle, overcoming obstacle. The goal or goals of the main character of the
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story are the cause of his emotional reaction (Mar et al., 2021), while the organization of the
story's time is done in a linear way (Berman & Nir-Sagiv, 2007) and is defined as the
sequence of events that succeed each other chronologically.

However, the organization, structure, story coherence, the use of story grammar, and
content concern only one of the two levels of a narrative text, the macrostructure (Hall-Mills
& Apel, 2015). The other level concerns the microstructure, which refers to the
morphosyntax of the text, the use of appropriate conjunctions to highlight the causal
relationship between the episodes and their temporal development (Heilmann et al, 2010),
spelling (Kim et al., 2013), conventional writing style (Panteliadou&Patsiodimou, 2007), the
number of words, the number of main clauses or main clauses with their dependent clauses,
the number of coordinating and subordinating conjunctions (Justice et. al., 2006). These
linguistic elements that give coherence to the text transform the events into a coherently
structured narrative. Recognizing the value of both macrostructure and microstructure to
more fully assess students' narrative skill, Jannsen et. al. (2020), Gillam et. al. (2017),
Kanellou et. al. (2016), Tsimpli, Peristeri& Andreou (2016) have included elements of both
levels in their measures.

Writing a narrative text requires cognitive skills such as knowledge of its structural
elements, use of appropriate vocabulary, spelling, punctuation, ability to convey students’
lived experiences and proper use of language (Samosa et al., 2021). Students usually struggle
in producing narrative texts, both in the way of initiating writing and generating ideas (Al-
Gharabally, 2015). Research evidence shows that the lack of systematic teaching of the
macro- and micro-structure of narrative, such as the structural elements of narrative text,
narrative language, and understanding of these elements, reduces the degree of effective
production of narrative texts (Hall et al., 2021).

The teaching of narrative in primary education focuses on the identification of the
basic structural elements of a narrative text and the production of written and spoken texts.
The teacher can carry out a variety of educational interventions using a variety of techniques
to help students develop narrative skills. Educational interventions may focus on retelling
stories using children's books and pictures, while the technique of discussion, brainstorming,
brainstorming, sharing ideas, writing ideas in the form of notes, using drafts and checklists to
check the final draft effectively helps students to create their own narrative texts (Al-
Gharabally, 2015).

Also, the use of teaching strategies contributes to the more effective acquisition of
skills in the production of written narrative texts. The "Ask, Reflect, Text" strategy focuses
on developing narrative text design skills helping even students with learning difficulties
(Samosa, R. C et. al., 2021). Students ask themselves questions (Ask), "Where", "When",
"Who", "What", "How" in order not to miss the main structural elements of the story, namely,
the spatio-temporal context, the main character, the minor characters, the characters'
emotions, their action. The students then reflect on their answers (Reflect) and create a
visualized drawing, and in the final stage, based on this drawing, they produce the written
text of the story (Text). This strategy is based on 6 steps: a) activation of students' prior
knowledge and experiential experiences; b) learning the questions and key elements of the
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strategy; ¢) implementation of the strategy to a selected topic; d) memorization of the strategy
by recording its stages on the whiteboard; e) consolidating it; f) students' implementation of
the strategy in producing written texts (Dunn et al, 2010).

The effectiveness of implementing intervention programmes in writing using various
strategies has also been demonstrated for students with learning difficulties, as it enhances
their language skills (Printezi& Polychronis, 2016; Rouse & Graham, 2014; Walker et al.,
2006). Moreover, teaching that focuses on story structure improves the narrative ability of
students with autism as well (Gillam & Gillam, 2016; Gillam et al., 2015;).

This research is a case study and focuses on systematic instruction of narrative genre
in a third grade classroom. The aim of the instruction is to improve the ability to produce
written narrative texts in students with and without learning difficulties, while its objectives
are the understanding, identification and use of basic structural and linguistic elements using
teaching techniques and strategies.

Research Questions

The research questions posed in this study are: a) Will teaching the elements of
narrative at the level of macro- and micro-structure improve the narrative skills of all
students? b) Will teaching the elements of narrative at the macro- and micro-structure levels
help students with learning disabilities improve their narrative skills? (c) Is improving
students' narrative skills related to gender?

Methodology

The present study was conducted using a pre-experimental design where participants
were assessed using quantitative criteria before (pre-test) and after (post-test) the educational
intervention. 18 third grade primary school students participated, of which 10 (55.6%) were
boys and 8 (44.4%) were girls (Table 1). Of the subjects, 7 (38.9%) students (3 boys and 4
girls) had a learning disorder or learning difficulties. Specifically, one of the subjects was
diagnosed with autism, one with ADHD and the rest with learning disabilities.

Table 1. Absolute frequencies and percentage of students in the sample by gender

Gender Frequency Percentage
Boys 10 55,6

Girls 8 44,4

Total 18 100,0

Students were assessed on their written narrative discourse before the intervention
was implemented (pre-test) and after its completion (post-test), both at the level of
macrostructure (structural elements of the narrative) and microstructure (linguistic elements).

The research evolved in three stages. In the first stage, participants were assessed in
writing a story on a given topic. In the second stage, the intervention was implemented by
focusing on teaching the structural and linguistic elements of narrative. In the third stage,
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students were reassessed in producing written narrative text to determine the effectiveness of
the intervention.

The initial as well as the final evaluation - before and after the intervention,
respectively - of the students' narrative texts was carried out in exactly the same way in terms
of the elements to be examined, which are considered necessary for a complete story, using
the same rating scale. The narrative stories were scored in terms of their use of the elements
of (a) macrostructure and (b) microstructure.

The analysis of the macrostructure was based on the elements of Stein & Glenn's
(1979) story grammar and the microstructure on the elements listed in Gillam et al., (2017)

A) Macrostructure: The macrostructure assessment focused on the following
structural elements: 1) the setting, which refers to:the spatio-temporal context (STF), andthe
main character(s)(MC) 2) the episode, which includes: a) the initiating event (IE), any change
in the environment or in the character's psyche or state of mind that motivates him to action,
b) the internal response (IR), the character's feelings and thoughts about the initiating event,
c) the attempt (A), his actions to achieve the goal, e) the consequence (C), the result of his
actions; and, f) the reaction (R), his feelings and/or thoughts after his goal is achieved.

B) Microstructure:The linguistic elements used in the microstructure analysis are: a)
coordinating conjunctions (CC), b) subordinating conjunctions (SC), c) verbs indicating
thought, feeling, action (VTFA), d) words/phrases denoting time, cause, result(WTCR) and e)
verb tenses (VT).

The scores for each of the 7 items of the macrostructure and the 5 items of the
microstructure ranged from 0 to 2 (Table 2). The highest scores for the macrostructure were
14 and 10 for the microstructure: a total of 24 points.

Table 2. Evaluation of the macro- and micro-structure

A. Macro- 0 1 2

structure

1.Setting

STF Absence of STF Reference to space or time Reference to space and time

MC Absence of MC Vague reference to aMC Clear reference to the MC

2.Episode

IE Absence of an IE Reference to an IE without it The existence of an IE that

being related to the action of the MC ~ motivates action

IR Absence of reference Reference to IR not related to IE Reference to feelings or thoughts
to IR clearly related to the IE
about the IE

A Absence of A by the Action of the character without a The action of the character is
character to achieve the clear connection to the initiating explicitly linked to the initiating
goal event event

C Absence of reference Result of the character's actions not Result of the character's actions
to the related to the initiating event related to the initiating event
result of the character's
actions

R Absence of reference Reference to feelings and thoughts Reference to feelings and

to the
character's feelings and

not related to the consequence

thoughts aboutthe consequences
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thoughts after the
achievement of the
goal
B.Micro-
structure
CcC Absence of CC The existence of one or The existence of more than two
two different CC different
coordinatingconjunctions
SC Absence of SC The existence of one or The existence of more than two
two different SC different subordinating
conjunctions
VTFA Absence of VTFA The existence of one or The existence of more than two
two different VTFA different verbs indicating
thought/feeling/action
WTCR Absence of The existence of one or two different  The existence of more than two
words/phrases denoting  words/phrases indicating different words/phrases denoting
time/cause/result time/cause/result time/causes/results
VT Incorrect use of verb Partially correct use of verb tenses Correct use of all verb tenses
tense

Intervention program

After the initial assessment of the subjects, the intervention program of a total
duration of 18 hours followed. The intervention was implemented in 3 phases, and six
teaching hours were devoted to each of them, within the framework of the teaching subject of
Language, utilizing also the narrative texts of the textbook, thus adding supportive/additive
value to the study of narrative discourse.

In Phase 1, students were taught the elements of narrative with the help of outlines
and playful activities and practiced identifying the elements of macro- and micro-structure in
narrative texts through group and individual activities. Short stories were used, which were
designed according to the grammar of the stories, as well as the texts and tasks in the
Student's Book and Workbook.

The structural narrative elements were presented to the students in the form of
interrogative words or phrases for better reception and understanding according to the "Ask,
Reflect, Text" strategy. The questions asked were: When (time) / Where? (place) / Who?
(character(s) / What is the event/problem? (initiating event) / What is the character thinking
or feeling? (internal response) / What is he doing? (attempt) / How did the story end?
(consequence) / How did the character feel? (reaction). Also, in line with the aforementioned
strategy, these questions were coded using the initial letter of each of them for easier recall
and to place them in the correct chronological order (3W (setting), 3W, 2H).

In addition, rhyming lyrics (Table 3) were devised as a mnemonic rule for the
memorization of the macrostructure items and for placing them in the correct time order.

Then, they became familiar with the linguistic elements of the narrative by linking
events in time and causally using the corresponding linking words/phrases and by placing the
verbs in the appropriate time each time. The discussion, interaction and exchange of views
helped in understanding the use of microstructural elements.
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In Phase 2, through the "Ask, Reflect, Text" strategy, students learned to reflect on
their answers (Reflect) and create a visualized drawing. They then used this drawing to
produce their own written narrative stories (Text). They worked in pairs and completed
unfinished stories by recalling the structural elements of the narrative and building on the
drawing they had created. In addition, they produced narrative texts drawing on their personal
experiences.

In Phase 3, participants worked in small groups and evaluated narrative texts that had
missing narrative structures, which they identified and corrected. Finally, on an individual
level, they produced their own narrative texts by checking their content and completeness
with respect to the narrative elements that had been taught at the macro- and micro-structural
level. The students presented some of their narrative stories in theatre performances.

During the educational intervention, modern educational techniques and methods
were used, such as collaborative writing, new technologies (interactive whiteboard),
interactive games (word games, games to complete an incomplete story), interdisciplinary
approaches (pictorial depiction of their written texts, theatrical activities to present the story).
The methods and techniques were chosen in relation to the needs of the pupils, taking into
account the needs of those with learning disorders or difficulties in the context of inclusive
education.

After the educational intervention, a comparison of the pre-test and post-test
assessment results was carried out in order to answer the research questions.

Results

The table 3 presents the means, standard deviations, median and minimum/maximum
values of the pre- and post-test scores of all students, students with and without learning
disabilities, and boys and girls. Students were assessed on the macro-structure (structural
elements of narrative) the micro-structure (linguistic elements) and the narrative text (macro-
and micro-structure overall). According to the table, the mean scores of all overall students
and all subgroups (students with and without difficulties, boys and girls) increased after the
intervention and standard deviations decreased in the majority of cases. Only standard
deviations increased for pupils with learning difficulties in microstructure and narrative text
and for girls in microstructure. In the latter category, there was no increase in the narrative
text as well, because the increase at the microstructure level was minimal.

Table 3. Means, standard deviations, median, minimum/maximum values of scores on the pre- and post-test

Macrostructure Microstructure Narrative text (macro- and micro-
structure)

Pre-test Post-test Pre-test Post-test Pre-test Post-test

X sd x sd x sd x sd x sd x sd

medium medium medium medium medium medium

min max min max min max min max min max min max
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Pupils without 12,82 2,86 15,18 6,82 194 8,731,35 19,64 4,46 23,91 2,74
L.D. 14,00 1,60 7,00 9,00 21,00 25,00
N=11 7 16 16,00 4 10 710 12 26 19 26
12 16
Pupils with L.D. 7,57 2,99 11,572,88 4,29 1,38 6,71 160 11,86 3,58 18,29 3,90
N=7 8,00 11,00 4,00 7,00 13,00 19,00
3 11 7 16 37 4 8 7 16 11 24
Boys 10.10 3,70 13,90 570 2,06 8,00 1,16 15,80 5,53 21,90 3,38
N=10 9,5 2,59 5.00 8,00 15,00 23,00
4 16 15,5 310 7 10 7 26 17 26
10 16
Girls 11,63 4,14 13,63 6.00 2,33 7,88 2,36 17,63 5,90 21,50 5,32
=8 11,5 3,20 6,00 8,50 18,5 21,50
3 16 15,00 3 10 4 10 7 26 11 26
7 16
Total Pupils 10,78 3,85 13,78 583 212 7,94 1,73 16,61 5,60 21,72 4,21
N=18 11.00 2,77 5,50 8.00 16.00 23,00
3 16 15,00 310 410 7 26 11 26
7 16

The statistical criteria chosen in the statistical analysis were non-parametric, as the

control of quantitative variables did not follow the normal distribution. The statistical analysis
of the performance of all students in the pre-test and post-test in terms of macrostructure
(Spearman, r=0.549, p value=0.018<0.05) and microstructure (Spearman r=0.574, p
value=0.013<0.05) showed that there is a positive correlation between the two variables.
Therefore, an increase in students' performance in each of the two levels of narrative in the
pre-test implies an increase in their performance in the post-test.

The comparison of the performance of the two groups, students with and without
learning difficulties, before and after the intervention, was done using the Mann Whitney
statistical criterion. The results showed that there was a statistically significant difference in
macrostructure, microstructure and overall narrative text production between the two groups
at both the pre- and post-test (Table 4). However, as shown in Table 3, students without L.D.
performed better.

Table 4. Statistical analysis of the performance of students with and without learning disabilities on
macrostructure, microstructure and narrative text

Performance of pupils with and without L.D. U p-value
Pre-test Macrostructure 7,5 0,005*
Microstructure 10 0,009*
Narrative text 7 0,004*
Post-test Macrostructure 10 0,006*
Microstructure 15 0,028*
Narrative text 8 0,005*

However, a statistically significant difference was also observed between students in the
individual groups (without L.D. /with L.D.) and among all students (Table 5). The statistical
analysis of their initial (pre-test) and final (post-test) performance on the produced narrative
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text, as well as on the two levels of narrative separately, performed with the Wilcoxon
statistical criterion, showed that, with the exception of the students with L.D. at the
macrostructure level, in all other parameters, there was a statistically significant difference.

Table 5. Statistical analysis of the performance of students with and without learning disabilities on the
pre- and post-test in terms of macrostructure, microstructure and narrative text

Test Pre- and post-test performance z p-value
Students without L.D. Macrostructure -2,692 0,012*
Microstructure -2,508 0.007*
Narrative text -2,539 0,011*
Studentswith L.D. Macrostructure -1,612 0,157
Microstructure -2,041 0.041*
Narrative text -1,947 0,050*
Macrostructure -2,959 ,003*
Total number of students Microstructure -3,234 ,001*
Narrative text -3,100 ,002*

The test of the effect of gender on the improvement of narrative skills in the pre-test
and post-test at the level of macrostructure, microstructure and the narrative text as a whole
was performed with the Mann Whitney statistical criterion (Table 6). Boys' performance is
statistically significant in all parameters, while girls' performance is statistically significant at
the microstructure level. Therefore, boys' performance improved significantly after the
intervention, while in girls the improvement was significant only at the microstructure level.

Table 6. Statistical analysis of students' performance on the Pre-test Post-test by gender

Evaluation of the pre- and post-test U p-value
Boys Macrostructure -2,689 ,007*

Microstructure -2,536 ,011*

Narrative text -2,670 ,008
Girls Macrostructure -1,543 ,123

Microstructure -2,020 ,043*

Narrative text -1,782 ,075

Conclusions

The aim of this study was to improve students' written narrative skills through the
implementation of an educational intervention program. This intervention utilized
multisensory methods, techniques and teaching strategies to assist all students in
consolidating narrative elements. The research questions that were posed were answered
through the analysis of the results. Teaching the structural elements (macrostructure) and
linguistic elements (microstructure) of the story contributes to the enhancement of the written
narrative discourse of students with and without learning disabilities. However, students with
learning difficulties at the macrostructure level did not show significant improvement.
Presumably, these students need more time to consolidate the structural elements of the
narrative so that they can recall and apply them in writing.
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Furthermore, unlike the boys who showed improvement in narrative production
overall and at each of the two levels, the girls improved significantly only at the
microstructure level. This may be due to the fact that 50% of the sampled girls had learning
difficulties.

The results of the study are consistent with relevant findings of other research, which
report that focusing on story structure improves the narrative skills of students, as well as
students with learning disabilities (Printezi& Polychronis, 2016; Rouse & Graham, 2014;
Walker et al., 2006;) and autism (Gillam & Gillam, 2016; Gillam et al., 2015).

The conclusions of our study cannot be generalized due to the small sample size.
Further research with a larger sample will help to generalize the results. Future research can
focus on developing writing production skills in other genres, such as description and
argumentation, in order for students to improve their skills in these genres of writing as well.

References

Al-Gharabally, M. (2015). The Writing Difficulties Faced by L2 Learners and How to Minimize
Them, International Journal of English Language and Linguistics Research, 3 (5), 42-49.

Babayigit, S., Roulstone, S., & Wren, Y. (2021). Linguistic comprehension and narrative skills predict
reading ability: A 9-year longitudinal study. British Journal of Educational Psychology,
91(1), 148-168. https://doi.org/10.1111/bjep.12353

Berman, R.A., & Nir-Sagiv, B. (2007). Comparing Narrative and Expository Text Construction
Across Adolescence: A Developmental Paradox. Discourse Processes, 43(2), 79-120.
https://doi.org/10.1080/01638530709336894

Bogaerds-Hazenberg, S.T.M., Evers-Vermeul, J., & van den Bergh, H. (2021). A Meta-Analysis on
the Effects of Text Structure Instruction on Reading Comprehension in the Upper Elementary
Grades. Reading Research Quartely, 56(3), 435-462. https://doi.org/10.1002/rrq.311.

Brown, J.A., Garzarek, J.E. & Donegan, K.L. (2014) Effects of a Narrative Intervention on Story
Retelling in At-Risk Young Children. Topics in Early Childhood Special Education, 34 (3),
154-164.

Dunn, M., Tudor, D., Scattergood, C. & Closson, S. (2010). Ask, Reflect, Text A narrative Story-
Writing Strategy . Childhood Education, 87(2), 98-105.
https://doi.org/10.1080/00094056.2011.10521453

Galbraith, D. (1999). Writing as a Knowledge-Constituting Process. In M. Torrance & D. Galbraith
(Eds.), Knowing what to write: Conceptual processes in text production, 139-160.
Amsterdam: Amsterdam University Press.

Gillam, S. L., Vaughn, S., Roberts, G., Capin, P., Fall, A.-M., Israelsen-Augenstein, M., Holbrook, S.,
Wada, R., Hancock, A., Fox, C., Dille, J., Magimairaj, B. M., & Gillam, R. B. (2023).
Improving oral and written narration and reading comprehension of children at-risk for
language and literacy difficulties: Results of a randomized clinical trial. Journal of
Educational Psychology, 115(1), 99-117. https://doi.org/10.1037/edu0000766

Gillam, S.L., Gillam, R.B., Fargo, J.D., Olszewski, A. & Segura, H. (2017). Monitoring Indicators of
Scholarly Language: A Progress-Monitoring Instrument for Measuring Narrative Discourse
Skills. Communication Disorders Quarterly, 38(2) 96-106.
https:/files.eric.ed.gov/fulltext/EJ1128815.pdf

Volume 08 Issue 03 March, 2025



https://www.gphjournal.org/index.php
https://doi.org/10.1080/01638530709336894
https://doi.org/10.1002/rrq.311
https://doi.org/10.1080/00094056.2011.10521453
https://doi.org/10.1037/edu0000766
https://files.eric.ed.gov/fulltext/EJ1128815.pdf

Educational intervention in the production of narrative texts for primary education students

Gillam, S. L. & Gillam, R. B. (2016). Narrative Discourse Intervention for School-Aged Children
With Language Impairment. Supporting Knowledge in Language and Literacy. Topics in
Language Disorders, 36(1), 20-34. DOI: 10.1097/TLD.0000000000000081

Gillam, S. L., Hartzheim, D., Studenka, B., Simonsmeier, V. & Gillam, R. (2015). Narrative
Intervention for Children With Autism Spectrum Disorder (ASD). Journal of Speech,
Language, and Hearing Research, 58, 920-33.

Hall, C., Capin, P., Vaughn, S., Gillam, S. L., Wada, R., Fall, A.-M., Roberts, G., Dille, J. T., &
Gillam, R. B. (2021). Narrative instruction in elementary classrooms: An observation study.
The Elementary School Journal, 121(3), 454-483. https://doi.org/10.1086/712416.

Hall-Mills, S. & Apel, K. (2015). Linguistic Feature Development Across Grades and Genre in
Elementary Writing. Language, Speech, and Hearing Services in Schools, 46(3):242-55. doi:
10.1044/2015_LSHSS-14-0043.

Heilmann, J., Miller, J. F., Nockerts, A., & Dunaway, C. (2010). Properties of the narrative scoring
scheme using narrative retells in young school-age children. American Journal of Speech
Language Pathology, 19, 154- 16.

Hegsted, S. (2013) Narrative Development in Preschool and School-Age Children. Undergraduate
Honors Theses. Paper 140 http://digitalcommons.usu.edu/honors/140

Inzidis, E., Papadopoulos, A. Sioutis, A. &Tiktopoulou, A. (2007). The amazing pencils, Teacher's
Book, Methodological instructions. Athens: Ministry of Education and Religious Affairs,
Pedagogical Institute.Bibliography.

Janssen, L., Scheper, A., Groot, M., Daamen, K., Willemsen, M., Vissers, C. & Verhoeven, L. (2020).
Narrative group intervention in DLD: Learning to tell the plot. Child Language Teaching and
Therapy, 36(3) 181-193. doi.org/10.1177/0265659020950386.

Justice, L., Kaderavek, J., Ukrainetz, T., Eisenberg, S. & Gillam, R. (2006). The Index of Narrative
Microstructure: A Clinical Tool for Analyzing School-Age Children’s Narrative
Performances. American Journal of Speech-Language Pathology, 15, 177-191.

Kanellou, M. A., Korvesi, E. A., Ralli, A., Mouzaki, A., Antoniou, F., Diamanti, V., & Papaioannou,
S. (2016). OwAenyMuatikécAe&iomrecoelladialIpooyorknc&ITpdneEyolkngHAK oG,
[Narrative Skills in Preschool & Early School Age Children]. Preschool and Primary
Education, 4(1), 35-67. https://doi.org/10.12681/ppej.207.

Kendeou, P., Bohn-Gettler, C., White, M. J. & Van de Broek, P. (2008). Children’s inference
generation across different media. Journal of Research in Reading, 32, 259-272.

Kim, Y.-S., Al Otaiba, S., Sidler, J. F. &Gruelich, L. (2013). Language, literacy, attentional
behaviors, and instructional quality predictors of written composition for first graders. Early
Childhood Research Quarterly, 28(3), 461-469. https://doi.org/10.1016/j.ecresq.2013.01.001

Kintsch, W., Mandel, T.S. &Kozminsky, E. (1977). Summarizing scrambled stories. Memory &
Cognition, 5(5), 547-552. https://doi.org/10.3758/BF03197399.

Lever, R. & Senechal, M. (2011). Discussing stories: On how a dialogic reading intervention
improves kindergartners’ oral narrative construction. Journal of Experimental Child
Psychology, 108, 1-24.

Mar, R.A., Li, J., Nguyen, A.T.P. & Ta, C.P. (2021). Memory and comprehension of narrative versus
expository texts: A meta-analysis. Psychonomic Bulletin Review, 28(3), 732-749.
https://doi.org/10.3758/s13423-020-01853-1

Matsangouras, H. (2004). Text-centered approach to the written word, Athens: Grigoris.

Panteliadou, S. &Patsiodimou, A. (2007). Teaching assessment applications and learning difficulties.
Thessaloniki.

Parisis, |. & Parisis, N. (2003).Dictionary of literary terms. Ed. D' OEDB.

© 2025 GLOBAL PUBLICATION HOUSE | International Journal of Educational Research | https://gphjournal.org/index.php/er

195


https://gphjournal.org/index.php/er
http://digitalcommons.usu.edu/honors/140
https://doi.org/10.12681/ppej.207
https://doi.org/10.3758/BF03197399
https://doi.org/10.3758/s13423-020-01853-1

Papoutsaki, K., & Annopoulou, E., (2025). Educational intervention in the production of narrative texts for primary
education students. GPH-International Journal of Educational Research, 8(03), 185-196.
https://doi.org/10.5281/zenodo.15193746

Printezi, A. & Polychronis, F. (2016). Dealing with difficulties in writing: A psycho-pedagogical
approach. Pedagogicaldiscourse, 1, 153-174.

Ralli, A. M. & SidiropoulouT. (2011).
HonpaciotmgavadmynongotmvavantoéntouaenynuatikobAGYoVToUdMVIPOGYOAK CNAIKIAG.
[The importance of retelling for the development of narrative skills of preschool children.]
EuropeanJournalofSpecialNeedsEducation, 26 (2), 233-249.
DOI:10.1080/08856257.2011.563609.

Riley, J. & Burrell, A. (2007) Assessing children’s oral storytelling in their first year of school.
International Journal of Early Years Education, 15 (2), 181-196.

Rouse, A.G. & Graham, S. (2014). A Meta-Analysis of Writing Interventions for Students With
Learning Disabilities. Exceptional Children, 80(4), 454-473.
DOI:10.1177/0014402914527238

Samosa, R. C., Villar, M. S., Balasta, S. C., Gugulan, J. M., Macato, A. D. (2021). Ask, ReflectAnd
Text (Art) Strategy AsAn Innovative Teaching Strategy To Enhance The Learners’ Narrative
Writing Skills. International Journal of Academic Multidisciplinary Research (IJJAMR), 5
(12), 98-103.

Sharples, M. (1999). How We Write - Writing as Creative Design. London: Routledge.

Sharples, M. (1996). An Account of Writing as Creative Design. In C.M. Levy & S. Ransdell (Eds.),
The Science of Writing - Theories, Methods, Individual Differences and Applications, 928.
Mahwah, NJ: Lawrence Erlbaum Associates.

Spencer, T. D. & Slocum, T. A. (2010). The effect of a Narrative Intervention on Story Retelling and
Personal Story Generation skills of Preschoolers with risk factors and narrative language
delays. Journal of Early Intervention, 32 (3), 178-199.

Stadler, M. A. & Ward, G. C. (2005). Supporting the Development of Young Children. Early
Childhood Education Journal, 33 (2), 73-80.

Stein, N. L., & Glenn, C. (1979). An analysis of story comprehension in elementary school children.
InR. O. Freedle (Ed.), New directionsin discourse processing, 53-120. Norwood, NJ: Ablex.

Thorndyke, P.W. (1977). Cognitive structures in comprehension and memory of narrative discourse.
Cognitive Psychology, 9(1), 77-110.
https://www.sciencedirect.com/science/article/pii/0010028577900056

Tsimpli, I. M., Peristeri, E., & Andreou, M. (2016). Narrative production in monolingual and
bilingual children with specific language impairment. Applied Psycholinguistics, 37(1), 195—
216. https://doi.org/10.1017/S0142716415000478.

Walker, B., Shippen, M.E., Alberto, P., Houchins, D.E. & Cihak, D.F. (2006). Using the Expressive
Writing Program to Improve the Writing Skills of High School Students with Learning
Disabilities. Journal of Direct Instruction, 6(1), 35-47.

Westerveld, M. F., Gillon, G. T. & Moran, C. (2008). A longitudinal investigation of oral narrative
skills in children with mixed reading disability. International Journal of Speech-Language
Pathology, 10, 132-145.

Volume 08 Issue 03 March, 2025 196



https://www.gphjournal.org/index.php
http://dx.doi.org/10.1177/0014402914527238
https://www.sciencedirect.com/science/article/pii/0010028577900056
https://doi.org/10.1017/S0142716415000478

	Article Title
	Kalliopi Papoutsaki (PhD)
	Eleni Annοpoulou (PhD)
	Abstract
	Keywords:
	How to cite

